157)

Constructivism 1225 < Hr L0

i I I N

1 JEUsdic

Constructivism? [34E, #E, ZHRSE, HCI (Human Computer In-
teraction) FofFcRBIcEH I X k- AR EHERTH B, &
iz Educational Technology Z D 191 F5H 5 & 9 H 5 iz &5 v~ T Con-
structivism B3 2 4FE B s -0 2 H-iz, o2 HicEowT
FERBeHEL I Ly adasieBus s ichTarn

Constructivism Ciz¥EH %, LoducARoBE2B LB & 3 A8
ZHERAE TR, LY EBMN s ERER (Meaning Making) & %\
ZHIFRHSE (Knowledge Construction) @& LTEBSE, 20t 3%
By, BRNEZFE2XE+T>RE 8R4+ 5 = & 28 Instruction
Design offifgtd % & LT3, 3T 12KE it Constructivism H#8H £
B, FROY 7 5 —4, 77 /02 -0BALERC, BELEBTZ
SOFLVEIEo—2 L LTHIFSTWv 3 [Bagley, 92]. # 2 2EE»
LXETHHE~L, BEHCET 2RENLE R FoEEsR o T3 &
Wo TIWiEA S,

% 7z Constructivism i3, # ¥+ 7 L EH 0B E2E2 2 L e LV
Mozt o iz htva,. 230, 274 7HcT 28R
PEORLESDZ L2FHITOEZZ L0 s, ReoiEHz L bHNT
DR BREEZ 2R~ LB Y oob s DIt LT, EROEFER T
LI BRRCIGA ZEGRHERS 20 20 TH5E. £ LT,
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(158) —1ER% FE115% H55 R84 (1996 %) 5 A

Constructivism TiZ * ¥+ 7 0RE 2z FFEPTLoORE# Rt T30 &
MBS M, HCl 2EH T 2HED » 7 « 7 HiELE ol & —&
LT#b, FOEKT Constructivism ZHAEE G LA-FEEER T
BLEZABESD.

FHEOHB)E, Fic s 7+ 7 OFIA L v 3 82> & Constructivism @
BEOWAZY -4 L, zoBgeREcTscLTtds. UT, B2F
¢ % Instruction Design iz 351~ T Constructivism #3854 5127 5 7=
Bz o T, $=E ¢ Constructivism oz owvwt, FEHETIR
Constructivism & ©OBFcHEE & vty 5 Hypertext EfficBAL ¢, BA
BCwE X F ¢« TR oA EERE S Constructivism 0FB iz &> EEBr 5 2
oy, IZDOWTHRAR S, % L TEREOENE ¢ Constructivism 04 iR
BEfefilcE oL L,

2 Instruction Design iZ &7 %3 4 227}

Instruction Design OB 72 iz ¥ #1783 & (Behaviorism) #» & BA3E
3% (Cognitivism)?~, % L T4 Constructivism ~& a3 s & LT3
[Cooper, 93] (K1). zzTlRzZDL 3B 74627 bRz - 28
o TtHAT B,

2.1 fT8¥HEs o BHMER~

T8XE Rro7 2 ) P NTHER) oBANAERE, #EB¥ % Objec-
tivism, RIE#{TERE BRI BELERTH 3 L+ 2BEFH (Environ-
mentalism), ZHICFEQITHBNKICEZ S ATENIEELE5 23 LT
%881t (Reinforcement) HiR, »=2T& 2 Lt STV % [Billock,
82]. zhonERRERSLS LK, THERIBEARATHONN
BRzEG» O ABZRAL L) L L, FRIBECRZ2TH0E(L: LER
S 2 LTEOERHESWT, ANERICL - T¥FEZ =1t =
-1 L, BEAfELHETH 52 3% & 5 &7 % Instruction Design
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Constructivism 23 < Fr LWEEERE (159)

K1 Instruction Design icBiF 5,85 514 L7 b

Objectivism » Constructivism
Behaviorism Cognitivism
Sym'bolism
Programmed Instruction/CAI  ITS/ICAI Learning Environment

PEBEIRA-DTH S, REMZ S 0 L LTk Skinner 5 31218 L 7z Pro-
grammed Instruction [Skinner, 68] 23k ¢S TW3, ZhiZFHE
DEZRRIGIZHLT, ¥RFa87 4 —FNyr&B25z20ick-THE
T LTS 25523 L3500 T, 17 ¥ P EEDTHIZESWT
WA, DT 4= VoS 2l FEECT LI L CER 2L AL
d0xs, EELHHEEE2230, Foaiffich Tvwa0h i3
WERE2522003 TCHARdIOMELA, LELIDT R ST AR
T, BoERLETELTVWS 20 [Cooper, 93], BIREEA[R & f, #
BEOIZTCELTERSIR- & 0152 B RARECRENTH 548
(Golub, 83], ¥FHEOBMAZZ OB ER RS > LT 21k B+ &
T, RECEFEORN M SSHETH S LBBMEINBL 51tk T
EbiFTh 5.

1970 4E 2> & 80 ZEALHTE 12 #> 13 € Instruction Design o FRE & i35z,
Fa OMNES B L TRNZBR TV 2k 3BESAEL TV 2008
FafbL Y3 L3282 s 0EELRLCERC Y, BEMFELCIEFL
WEBHAESBEET AR . (tobi b oo ovTid [ERE,
83] [Gardner, 85] H28H). z ok 3 2BH= 71 2 HEF 1o wH Iz B
S sz onTEOAd s icoh (B2 [Tennyson, 92]), &4
F © o Instruction Design & ZRA& 2 F ¥4 >8R EQD & 3itik 5 7
BEs 274, 274, BEREY 27 25T 2BHMERE W
iz Instruction Design iz ®iAte s, Fo—2 D& 2 ITS (Intelligent
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(180) —Ram¥ W15%& W5S WS (199%64F) 5 55

Tutoring System) [Hartley, 85] T® - 7. {EROEHBE > 2 7 2350542
BRTar&a~-rPELTwoiciL, ITSEE2 2 2HBEDdD
Za— FEL72E8KE (&> T/ [Wenger, 87]. ITS i3ko 4 o nE
FooflEns. Tiabb ) ¥HEL A7 aoloHEEEHORBO
14 -7==%, i) FEEOHBHR L= 23— =2, -2,
i) FEEHEOMUN =5 - FrRBELEFEeS . -1, Z2LT iv)
FRECHL TV BT L2FHEL TRICV o B IEHR 2 IRT a2 0t
RET 2HEMES o —1TH 5,

T ITS oA BIRRFEF CENIR RO TH - 1288, EEOBTRI
TREEBRE TR Db o7, ZOBRELTEIY, ¥PEELI M
Br A F 1« THRTVHICRE T UL L v L TIEEE o R A Rk
ENTV D722 b ond, #RA7F+ 7 ECREALLTVHRA
BT OB L5 720, MR EBDZEMEESRBESATLE 20T
b5, FELAOBH A= X2 icBLTIRAETEEFANEBL T
i, ITSO 420022 . ~A2EBEIZA > 7Y 2 v b4 57 B03E
gtsfBonnb ozt dbiFons,

2.2 Objectivism #» & Constructivism ~

BHEREESRERL2E e Frid, BRo > b M F 8
WY Bz EATRET, Re0FERI20HBESICH 3 L) 2 L #hiRIC
LTwr 2025 5E2HEBHNERZ G TRATHER—Hicd Bo
i, Objectivism & X i #L7-, Constructivism it = @ Objectivism % Ht¥H
TaEcBELTanoTtas (K281).

Constructivism i & % & HI3k 3, Objectivism B[R ¢ LTWv3 & 3 &
FHENLEETE AL, B4 o¥PE0BRCABENS 2%l . R
o RS, REBZBHTRER B2 3230 Th2 LER
HHTVD,. 2 DERERL LT L TARCEET 30 TERL, RA
HHCL > TREBOTH - T, o TRADEBVRH TV S LS HELW
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Constructivism i £ < #7 L2 HEig (161)

B2 Constructivism 3t Objectivism

(a) Objectivism

Knowledge

BEREZEFELAVLE220T5 3 [Duffy, 91]. ElEE izl T B,
Objectivism TRARDBE 2 20 F FNINCEE T 22 L TH 5 L LCin
B DIkt LT, Constructivism Tk %t 23Tz + 5 FERR A 72 RN 0 4
RSB (Jonassen, 91al, Sv#iz 2 L Xk (BE) wHET 220
BRe T BRLA ZERTSY, 2LTH LWz S+ 2 @Bt
HBHELTVAB [Jonqssen, 94]. & %z Constructivism /& Instruction
Design icowtd, FEEUNLBRCH 22512, 2oBBYTE
PR T B2 T, WEROBBENISD > 2 7 At AR Tl AR
PERCOFEREEMET 22 Lixva v LT a,

7z 3, Objectivism oz 3 3B L T4 ADKRBR I E S { Ei o <
172 EBDTVDIREHH B, T2 TdH < CRENAHE 2 HHE -
L, %n%gﬁb: LzSA 7 22BMLTw20TH 5, Hl2IFITS Tit
TXAN= PRS0 - o THELABE LV (RENAHE %
HIEL, ZHitld > TEFEDRD (N4 7 A0 0o Trs L& ns)
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(162) —fEmE Em116% H5% RS (19964 5A%

HE RS L 3 L LTwabTh s, REEHKE Simon 5 IAMNE
B BT 3 O RRABEEORR s S 20 5% LBRAL @SS
), AEH AR HEoBEELRiRc LTEF LTV 548 [Simon,
82], Constructivism TR¥FBHEoMEHzERL, FHEEO LS 72 BRI
M HREIZ LTV ARV TH S,

Constructivism OEZ = 0 & > 2HER L FR i+ 2 BANRE RS
cha% b, FEERLOBEOEEMs I CRELShTEL LER
LAz &lTdH o2 E L2 LS. Constructivism o &R, Objectivism
extF BT T4 FowRRHT A2 itk 5> T, T To Instruction
Design #% Objectivism 12 ff » Tw 7= 2 & # ARG L7 LBIRT ~2 TH 2
5 EEE  OTHREE OV C OWEHR o0 & BT 2
2onnl, ARSLDOANES CERL CERRAMOEREZHYIL L3
L+ 3, RIgERITE® Constructivism [Goodman, 841 [Walzlawick, 84]
PZUANDIC RS B LE R OB, SEE, HCIHECHWT, 4
H|okgoducEkoRTE Rvwiz 5 L § 5 Affordance =% ([Gibson,
79]) HERAER L LTRES hiEnrod, EBEDF¥ 4 2525 L
i, RFLELRRRRES L T B REERCRS - LR TR
LM S AT B s Th B S, & RIKAITE (Situated Action)
P25 [Suchman 87] [Hutchins 90] i3, BBANIEHK= F iR L oA
o4 s AT RT3, EHHIL TS5, =0k ) ikl RELE
172 2 EES 22380 Constructivism i d A THE S &W 3z k
CHEBTRETHD ).

e 351 5 NIAEREELRE » BRI T 2 L) T Lk, AR A
hre e AR TETCTESheV) L dbllETHs2 EREODIOR
AR L OWEMERICL » CHRES 0D EE2BORBERT, AT o e x L
AROHED L b oai TEKS D s 0Tz, KEBEE < o Const
ructivist (x, HEMAF BB AN BRCBREZERST 2 2 L 2R
Bz LTw B8, RETHRAT 53K RE, BEEzERT L8253
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Constructivism 2B < #f LW EEE (163)

br3kiic, ARLOHEFRRRLTEHEL TV EZVOTH S,
3 Constructivism 04

Constructivism 3WFEHIC L - TEDRLE - BRBE I RTV 27126
1, BIETLLMA-L 3 Bl a 0o sBR23 0 CigEs s - T 5,
Ll, Ro (F1 (F2) 2z0Bof#e LTadiFsc LicizBifis
BwlkBEbha, BEriviAszoorFEclEEL w3,

FLD FEHcs sk R, BEREZzER T2z L
F2) FEEILOEZB LI E2XET 242004717

3.1 FFickd sk KK, BHEH

Z = T Constructivism 2f& ¥+ 5KD0 3 20F 2K (C1) (C2) (C3I)
¥RFTZ &2k 5T, Constructivism 3% ic i+ 2 R, KR, BHEMHE
BEIELZTV AT OWTHIAT 2,

(C1) Cognitive Flexibility Theory [Spiro, 88]
(C2) Cognitive Apprenticeship [Collins, 87] [Collins, 90]
(C3) Situated Learning [Brown, 89] ‘

(C1) Cognitive Flexibility Theory i% Objectivism 3% » T+ 2
bEH, RRFFHRMS S o FHAM M & 2885 285 = Bt
2fT->Twaz & ##¥ LT 3. Objectivism 23 & 25BTLRMN AT 7o —
FIRH LT, FENFRIARZRECEBE/L 2 LT v G-
structured) »5TH 5. > TEFHNR LA 553 DR XRH» 54 0 B
MBS n-MBeidnl, LA~ OFEHch b, Instruction
Design 42t~ & 3 0 i3, 2ONR2FFEsHEL AHEA» LD L,
TRz AN oo THELT 272 »0BRETtH S & LTV 5, Spiro
Lo~ 7iE (CD wHEos, FHESHLALBERLOXWNREFERZ L
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(164) —BRE PLU5B B5E ERSHE (19964) 5 AS

AT &2 L 5/ Hypertext > % 7 » 2B L T\ % [Spiro, 91a] [Spiro,
91b] [Jacobson, 95]. 7z 35 Hypertext iz oW TidIRE 2B 3 v/,

(C2) Cognitive Apprenticeship TEiAMBF Iz LT, FHOHES
N2 7Y Frici - THATWA0TIRA L, Hcs i 3 HENLEE
fRREzELTEFs v TwB L eflicdl, FE s 28E N (Reali-
ty) 2BALCVS, BroBE@REz0l 3 ZHEORRICE T4 > F
y 7 2MLB3NTH Y, FFEREL AR EEHRRB TGz itk
- T, BELABEZ VAT EOBIIBET 55 L3 £ s BAEREE LiE
BB ENEETHS L LTS, 7 Brown T, KFEBHEATERS
OHTEHAITHEEESEE LTV » v 32 B, HidHBESCH
BTH2 505k 5k well-defined 2 EHEcir i<, FYoEH ot
25U T % ill-defined RIE %R LBR L 23 il 2 b kv b~
Twv % [Brown, 89].

(C3) Situated Learning iz (C2) # X b —fMAER 23D L ARL
TIWThs5. BANAEEZLHR, Beo¥E LRBMEARENREIE
BHAFRAOTHY, HEBIECH LWRE, B8 E8hcl - THE:
N TV EWV330TH 5. Winn RREEMAczzsnTnlZ %R
WAHD # 2 2 (Authentic task) % H{b _EiF, Situated Learning # Zo
I3n sz 2fkbhindas VR ciEz 2¥Fcds L LT3
[(Winn, 93], zo & 5 AFEFicH v Tid, FEB L0 L ) aRETES -
e bz b, BEISKIHBONELRET S Lickd, £7: Van-
derbilt KFHHIF 7 /v o — 71— 7B oh cHHAEEAEHRZ ? -
TWTd @iy otIvREannFEH L - TH oGS, Thz
WO REDEVI Z LN D 5 TVEDFTRAEVEBRAT WS [Van-
derbilt, 91]. (#E S D3 Generative task B»TiR) FEExREoD
AR, 2oXRoBCET T Az s, FIAREEARSERES 2
ZERBZBELTVS,

2512 (C2) (C3) wi#T2b0L LT, FRICHBTIZEFEMNEDL
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Constructivism 252 < L35 (165)

IR E I Ao THBETIHEI L onsmbhS, Hl2iF [Resnick,
87) 12k 2 &, FRTFHE S ARCMERIL T 2 B8, FROHA
OMFIHEHALL ) L72 WHEF 2 AT LHMELTV3. ZhE¥RICH
i+ 3 EFH R XRIL (Decontextualized) B d D THEM5TH S &
FBAL T2 ([Kember, 91] €3 FE0ZHR 474 ST 3),

o BRI LT, BEFRCESCESME = F im0 T b X
DEXRZHEATES LIRS B Lz, Fl2 12 Simon & i3,
Theorist &3 7w 75 o LB L e 835, AMOEHEIHE L . — Y =
T4 2 AZBSCTITOATHED, 20—k - TIRE 2R 2T-
TlLEiz b7yt LT/RLA [Newell, 58] [Newell, 72]. = #Lidid
SEHEN L eFTALTY, BEOHRICY - TIRER - 28BS CRIEsEY 2
TEERLAZLCAD, Lo WosiBRLATe 7 4 v 22 F b3,
(v—-%>72%) 2N L0) BERXRC L - TR - 22BN HERR
BITHIZEBTEZDOTHS. L, zhboeFaAci, XREELA
WERRBEOHFZ G TR/E S L LTWB20i1 77 »HSEE S hasbT, EL
TRARBUG U T2 BN ERERE T sz LTy, HE~oGIR
BECAGOMAELETH - T, HELOMIGTH 22 MBMEERKL L5
LTV BDTRAVOTH S, ¥ LT Constructivism (2B EH: 2
RAE2ERL, XREzARLOBFRCLL 2, ERCAE AR L OB
Ao LLTv20Th 3,

3.2 ¥BEDLOERLENEXBSTI22DDAT+ 7

Constructivism 2312083 2 Bl 4 c BB, HoHESIM 2 L THEN
EA2 ANOFEFA 2 4 o 3BE S5 [Seels, 89]. o bBIzE 2 shr
BB T 22 0FEFE AL, EREFECBH, BRT 2L 5 A0E
BHIFEEE (Active Learner) T2 Z LN EETH L EINTVWBDOX
(Perkins, 91]. 2 7HBE0HN I, FEECRD WAL HKR B2 L
T, HoERE2TI 7DD L3 s LvwhERZRLTRSZ L
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(166) —iEHil W15 55 FREHE (19964) 5 S
B3 AEBHEEIETY -V

[Cunningham, 91] 12X - T, HEBELsIXBLTR22LTHBLLT
W5,

251z, Z0L RFEEEORBNAEE~0MEICMAT, 717 %
Z0L 3 a¥EEXET 3008 L LTHBS 1 T34 % Construc-
tivism 0¥ td 5 (K 3). Jonassen id, = CoEFL xF 4+ 7zl
T 2ERBROEAEESNE . A HMICED » T7: LR L T % [Jonas-
sen, 94]. o b znFCcoEFEL LR FEECHBEZEATR? 5473
BORHOIT, 207027+ 7THFEEBEZz = v e -2 F B L) X
P 7HNTH 7. £ TRAL, 27+ 7RAFFFOHBBEZ V»IC
HETEIHLVHIESORRTLETHY, WMo TEFESERT 2
BE<~HBHEEET 32 0ciki, HrxoFFE0HBor S HEIGLT
TG TE 2 L 51t & T4 5 [Jonassen, 9la] & LTWv5. [Ekk
iz, Salomon i A 7 4+ 7 OEENCDWT, A F 4 7HVHIZHRES L
SETIAL, A7 4 7EFHLAFZES-OIHRATHEIA LV Z

1048




Constructivism ic &= < F LB EE (167)

LICEHRBLRETH S LT3 [Salomon, 91].

ZoX3nAF e TREIoVTE, BoERET TR, EBRoKER
BlSHT 284D LFoRon s L 3tk - TETWS, FlZ2IE Scard-
amalia & @ CSILE (Computer-Supported Intentional Learning Environ-
ment) OFHAARZZORENRIDTH2 5, 207 e .7 b TIR/NER
BFF0 o KFEE F TORAVCEELHRICL, BRE, F¥4 71—, Bl
CoEMAELELTRML Tvw3, = = T Scardamalia & i3, FEE ]
25260302, Tv230TiHEL, BofMzuvrcilTsh2E
z, RE+3 v 2HEBN %Y (ntentional Learning & X iE¥h 3)
FRIAL TS, 2 LTEEECZOL ) AR HrERNIca v e 1T
BHNZBERT B OTIRAL, TheXBET2EEEEL LTCSILE ¢
L LT3, CSILE i BRI, FAEMERLAZ -t 28D T2 5
rHEF -2 -2, FhTT 2w R T B0 Hypertext > 2 7 &
LELDN > TW5, FERBNOEZZRATFF AP ELT/ — + LicEH
Lizb, 2hzea~afbdazincas, zo/—-ri3AARLLTIF
Htaa, 47y z2bdn, Fox—v-ry2trFcl. T &
BEBNTI7A4AR- 130 LIBELAFE) MOFENT7 722 TESL)
L -TWwW3, 3b2AEST2Z L3 TE %, S¥EIERCHOFE
AER L7, — sl Ta s v RFMiz 52720, £hzB580/ -}
Y v LT sz TES CoRFOMMEAS - =i, BRNMEE
HEox57 474+ 0T, FAEERcssdL&NilEcovToRRCH
wHTWwWA, FEL <1k [Scardamalia, 93] [Scardamalia, 92] [Scardam-
alia, 89] 2B a2 v, F7-, [Sawyer, 92] 23 v — S LHBER
XL T7 2722 TE5 L AREERESNA LN,

4 Constructivism & Hypertext iy

Instruction Design @ B 3¢ @ ¥ 41 4% Objectivism #» & Constructivism
ANLTTELOOBBTEEOVTIE, BELLELOWMAENRDL L
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(168) —GwmE F115% F5E5 FK8E (19964F) 5 A%

2ThHDA, TALHLTEBCEBERCA > 7Y A 3R F+ 7R
BV ~-r2abE, KARLLTObjectivism K5 < 3 @sHI » TWw
A, 1=72, B = o Constructivism offlS» b3 Hatwa 5574 7
s s, FEdcd/D Lkt Hypertext i ¢4 3. = = it Construc-
tivism ic i % 2 F ¢+ 7R o BT, BEALS L 5 2 Hypertext Hiffic
DVWTRR 3,

Hypertext O FZIIHEEIC L - TE/DRE % 248, [Conklin, 87] 12k 5
FEEIR S B THARLR TS, 2% b Hypertext 21257 — &=
~ZAHOF 7 = 7 PEICIHREN Y > 2 2 RET B LA TE, ZhicH
Ly + v F—2GUIELTEBRZZ2ZLBTEZELENIBDTHS.
ZTWIAIF TP s b LTI, Bk RBASRRBEELsF S TEHY, F
ZETFFRATO—ETH 720, HTH->TBS L,

=z & Hypertext O R X+ CIcEBVEBE %23 - T, 2074747
¥ [Bush, 45] ¥, B&¥oA4 > 7Y 2 >~ + 2B L AL L [Nelson,
67] [Engelbart, 63] F Cci#izs, Lo LEBFFz7 /et LTolHicHE
LTid, WS on0EfFitd-2d00, Tt RE I FEHRO RN S,
Byl z o BABEE s hT e fic, RS omEsEli 2 Alme
[%4&ECT, BRLADZBEEFLENERHET2EESRI T2 054
5 (Bl 23 [Gay, 91]) #sLi¥Lidx a4 T& 72 % st Constructivism
DOEIFT L b, 1990 1T % » T Hypertext #FJH U A2 ERIE 0BT 23
—SCHEREBU B L It o TE 2D TH S, 4 Hypertext Hiffr &
BAenFs s rRBERL» » Vv - s ER AR bEZZ LIZL 5 T,
FPESBEH LA EcHEIC 7 7 e 2T 2 BIBEEHRELE S Lv >
HKanFHI N2 L5k, TEADTH 5, BT Constructi-
vism OBHgE k23 Hypertext Bific B2 T 5L 3 ich-TETHD,
Constructivism 1B 2 F+ 7EBORBEDIT L A L2 Hypertext & B
BLTWBLELTH EWTH 39, ‘

Constructivism ©% 275 & Hypertext @ 3 of8figiz, D7 L3 kn
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Constructivism iz B < L3 E5EE (169)

SOETHEERIVWEZEZSN S,

(F1) Hypertext @327 7 & 2 OB REMESR TN L, Mo REM
\’&ﬁﬁé L, #oZmi %@+ % Constructivism & 2 Fic~< » +
LT3, BILMReHRA REERNCRR LY, B 38R 0
RECHAEE 2 %32 L ([Jacobson, 95] [fiff], 94] [McAleeese,
85] %) %, Hypertextiz X 2+ 72 = 7 oI ER Y » 7 #iE
Ko TABICERTES, zhiERkoBBRF -2 X-xb s\
i 7 L — »B5% [Minsky, 75) wREE S 3 L5 B FT— 22—
2Ef TR, ERSNETDH - 7

(F2) Hypertext @ 3 OHEEH AL FHBEH X, ABMEF<H T 2HBO
WE2%#+ 5 Constructivism iz = » # LTV, FlLunt 7o
ZrEMAZY, Ly v 7BFRERET 2HEL v, 7T
iZ Hypertext TGN CHEET 2 HM ot L CEFEEMERS 2 = 20
2729, BOOBRICE THBEZMIL.Y, 5 WH LY >~
sBREMAZZ LB TELLLTHD, 20k 5 ITEFEEHM 2
BERBHic# 2 X 3 AN TSz &, Constructivism
IR 2 2 FEFFERLOEFEFICH S 30T, 35 REMIERE &
FREOM TBMIESICB 4 234 (symbiosis) KEZ 37264 =
L3 & 5 ([Jonassen, 91b] %),

5 #7417 DFRE L Constructivism

Constructivism ¥, »2BK Tz I COEEHRA TR AT+ 72K
BULAEBAHREE25E55. HE-BEL V2274 7HEERO&
WAERBEHHE KLz bddb, 2oERBERERE CiE 27« 7202
BB shTvi zodcoh: coRYHERY, BRC AT 7oRE R
BRI LLEDERELERAS, DUEBIKRICE 2, Constructivism
i, BLA2AT+ 7TERORERLE LB EE 2RI CEBRTa
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(170) —fmE H15% 5T EWREHE (19964 5%

3. BRSNS » & Constructivism ~od > 7 i, ##bic
B ot BB oA REsR 2 KB LT3 L Bbh s,

HAEOATHEERA R OBHK»6EZL B L, HEHBERA D DL > 42X
BRaAEE2 ER T 5z Lid, £ RLIERRMIBEN Tt 5 LfEflTE
B3 TaEh o TREDHEBORE IR, 0k ) ASE MR
*HET A HESS, Lo AR EHET B L aAEAES > TV, HCI
X3, vr <y EoHEEHREEEBET 30 ERER M A
LiétT%ﬁ%ﬁﬁhnﬁbh%lin&otmu%ox5&%%&%6
(3D eEFEr2ohs, B TERATLRHERAE TS 2, BrAoMBPHEEXEX
BT3L0iBHT, ANE 2T+ 7ERET 320 n=drd¥ ~2F|
3 ihst HEAALAREFESE c HCIHAE €3 » % Winograd i,
AMofTEIRRICEEL Tk b, HATEZRT <> v 2ERT 52
LitEEETH 5 Lai<Twv 5 [Winograd, 86]. FEIE bic ZEIH M5 %
4r7Y Av L, FRCESCTHRAATHZ2ER T2 L3 EROATL
g7 7o —FHBPERL T3 LEAL LS

Zord, TERERAORANEH+XET2RETH 5 LR AKBD
AF . THESEOFE L, 27+ 71203 3 Constructivism o 2 it
e pictt@oEzEN-Tv 3, £ 3 3 BT Constructivism (35T
o HCl o s FEH R LD - T3 L E2 588, zosicBILTAE
W7 e —F % L ZRAREESRR L A 4SEEEM (Distributed Cogni-
tions) ZHIc LT3 3DLFLKHIALTAL S,

SEERE L, ARERHINTEESRA L 220 B CRBCOMLTE
BT+2eanTE25Td5 [Hutchins 90] [Hutchins 94]. Hutchins iz
X3 & AR, »3REMTCHET 2 T+ aM@Esk s, HEDY -1
ko CRIEMBIR T E 72 s, FREEFD Y~ R 2 ARofT
B ARER L LTHBREL 22720 C, 20Y —AdHlfERRi- TaD L E
MThsrLEZRZLENTES, HoTEDLIBY - ABEETHAT 4
7EEPENEBRLT AT AL TEYE T2 AREsFYA4 T2
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Constructivism 2 &= < §f LV R RS (171)

RERLLTWE, DX A»7F+7 (v—rBD) 2, ¥BerXET 23
DLBEEWMZTEING, SHEEMOE 255 Constructivism 12 3 KE T
ZHARONDE Z Labh B,

FrRZoRBBHOZEZHE (X F+« 7E2NMLT) B~ — ¥ ostER
AR EZIT 5 720 O HOIFE D 31 2 BRI A & LTy Hvohn 3
2%, [Efko = L s Constructivism 12 B AR B oHE (Fl 2i¢ [Yak-
imovicz, 95]) T DOWT3E 2 5.

—RiIcE A OFFPRERR I CITbh s 0Tk, BECHEEY
2V - gRALTIT I ABCLA—HITHD, 20K TdSEHEAN
BEZEFBRIE L ERT 5 HCIZ & Constructivism @ 4 > 7 ) 2 + }
OHBCHELEZ2 LI 0REBYROZ L Ly, Jonassen
B BRI ENT) A7 72BLTXR G 2R20TER L,
AT T ARBORCHBDRE L3 AABKLETH B LT w3 [Jon-
assen, 94). Z L TERASHBBEL BT 2L 5047+ 72E2 50T
i, BEZ2EDAETCRAD A v 404 A - SHIERENT VB Z 2T
EETRETH5LL T3 (Zhllsc 3 HEERR O 5 & Instruc-
tion Design #HEELEZ 5 L vw3E A & LTIk [Pea, 93] #2H).

6 HHbhIT

Constructivism OB 5 id, MBMEEzFMET2REZS L LAET
Rexd vz b 527 LHLE0KE #E07 7= —# % Objec-
tivism V)5 —DDEZHITE LD T, b5VIBEC—BLLTERL
72, BICRK, TwaEADEL L THEOTIEEVS EBbRS.

Constructivism 3 EEHLAHR 2 BEET 2L a0 oML, kit oHl
AR AR TH 5= 3 2 LFEL T2, D LESH IR LT,
Constructivism B FE L T3 0 3FBNAR0FEELEEL TCvs0T
x K, BEMRERSELT 5 2 & 232 Instruction Design # 25 L
It rc il cwva LS. 3LEIALLTIRDE S
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nFEMEEESE S, BEMAER - E LT, BeodkE LS55
Wi taFeanz 3B, T sHEsaTRE, BrdvdiclTt=23a
mh = TR ENTELORES I, RAeMNEELEL M L M2
o, FREEsERodhcr o AYE BAtos scEBES LSO
chE, ThEfEzREEC 0L > alEMEE b > THELES ATV
o, FLTEOBRBREDOL S ZMATEZ > Ta0h, 35615, Z
ok 3B ma T, FEL A H =2 2L T Constructivism 35
koRESFHT e —Fo k> A CHEE s T 2 REL TS0 T
Wz, v zERT Az L8 TE S,

& 412 Constructivism i Objectivism W3 7S #BRT5z &
T, BHITOIOESAHYVRFT L L. LaL, Objectivism 2#¥[42 =
LT aoTthnE, MIFLVC LZAIELZZ it b vL,
FREZFROMRZ 0T T, EBOFFA izl ERL 2. ERo
A7y Ay it 2= T8 2l 200l BPle 5 Objectiv-
ism 2 BEFT AT TR, ZOERRERELTYRAEG L S REB b4
Ehd Uiz, #i 2 Gill ik Constructivism & Objectivism Difijh @
BELLLEBV 7 MY - 7 OFERE:FLREL TS [Gill, 92].
Constructivism i3 HER & L Tk K72 BB & . 5% Constructiv-
ism 2t X b BEMNTEL & Instruction Design 2Rt + 2720128, 4 >
7Y Ak EEER 2L TERETORAZRIET it s Cx0ERE
BICRE, REIE TV BETR Ve LBbh 3,

1) iz &z, Constructivism HFEDMN i, W, % ENFosFc .
+reicfivbohn, BRERLVIREBEsEL T3, ToBEKEARECR
ot XRCeHvONBZ Exd D, =z CiifioRTF L KBIY 5Bk CiRER
D e AR iR

2) EHIER LI EEREDOMEEERE T Lk, i ifEoRANE
oM—, —REZH LV LRy, FBREREL LTaFshTwy
Z0REHETHT 7o - FRERLEEF o7 Fe - F 2 LS TV ATIRET,
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ZZTRZORKIREL CRAERL VIR ELAVS. zhonT Fe -7
BT 2 B o EERic ot [Vera, 93] [Suchman, 93] 2 L& &4 % Cog-
nitive Science 3§ (Vol. 17, No. 1) oHR BB S s,

3) rr—7v .72 CSCW (Computer-Supported Cooperative Work) o B
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