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ALesson　fOr　English　Boys　during　thc　Pre－war　Era：Baden－

Powell’s　Joyous～venture　and　Kipling’s　Return　to　England

T，）ko　Omomo

Baden－Powell　and　Kipling

During　the　Edwardian　period，　English　people　grew　more　self－conscious　as　far　as　the

question　of　the　Empirc　was　concerned．　Other　imperial　nations　such　as　Germany　and

America　had　become　the　threatening　competitors　and　challenged　the　military　and

industrial　suprema（y　of　England．　While　these　nations　were　developing　into　economic

and　military　powers，　the　British　Empire　exposed　its　military　incompetenCy　to　al1　ovcr

the　world　at　the　time　of　the　Boar　War．　Ihe　English　were　shocked　at　what　was

thought　to　be　the　sign　of　their　physical　deterioration：in　1902，　sixty　percent　of　Eng－

lishmen　were　f6und　unfit　f6r　service　and　were　rejccted　as　recruits．　The　sensc　of　the

decline　of　the　English　race　permeated　the　c皿ntry．　People　suspected　tha〔the　nation

could　not　be　sustained　if　a　war　against　other　European　countries　broke　out　because

of　their　enfeebled　physical　state．（1）According　to　Samuel　Hynes，　the　cause　of　the

frailty　was　due　to　the　deterioration　of　the　urban　poor　and　the　appalling　conditions　of

their　life　in　metropolitan　slums．　Hynes　points　out　that　this“deterioration　quickly

became　interchangeable　with　degenera（y　or　decadence，　thus　adding　an　implication　of

moral　decline　to　the　idea　of　physical　worsening”（23－24）．

　　　iJC「hat　was　needed　to　be　invigorated　were　not　only　the　body　of　the　metropolitan
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population　but　also　the　English　nation　and　its　spirit，　fbr　the　declinc　of　the　English

people’s　health　was　analogically　associated　with　that　of　the　nation　state．　Among　the

numerous　attempts　to　restore　the　national　health，　I　shall　fbcus　on　the　Boy　Scout

movement　fbunded　by　Robert　Baden－Powell　and　the　several　works　of　Rudyard

Kipling．　Both　men　wcre　actively　cngaged　in　a　kind　of　social　re丘）rmation　of　England

and　its　Empire　through　the　inculcation　of　English　boys’bodics　and　minds．　The　aim

of　this　paper　is　to　explore　how　these　two　men　worked　during　the　age　of　anxiety　in

similar　ways　which　were　ncvertheless　signi丘cantly　different　in　some　details．

　　　　Both　Baden－Powell　and　Kipling　engaged　in　the　physical　and　moral　training　of

English　boys　in　Qrder　to　prepare　them　for　the　fUture．　It　turned皿t，　however，　that　the

strategy　of　ex．General　was　less　concrcte　than　that　of　the　poet　becausc　the　f6rmer　was

tinged　with　childishness　and　an　escapist　tenden（y．　Through　the　reading　of　Scouting

for　Bのts（1908），　the　o伍cial　manual　of　the　movement，　we　will　explore　how　Baden－

Powell　refhscd　to　rcach　maturity．　In　order　to　perpctuate　utopian　childhood，　Baden－

Powell　eventually　fails　to　achieve　the　original　purpose　ofthe　f（｝undation　ofhis　youth

organisation：the　question　of　thc　nation’s　uncertain　fUture．

　　　　Kipling　also　attempted　to　cultivate　the　character　as　well　as　the丘tncss　of　English

boys．　He　was　fUlly　aware，　howeveらnot　only　of　necessity　but　also　of　di伍culty　of

training　them　to　be　fUture　members　of　the　renovated　Empire．　In　order　to　considcr

Kipling’s　willingness　and　hesitancy　concerning　the　education　of　the　Englis｝1　youth，　I

want　to　examine　his　military　propaganda，“Thc　Army　of　a　Dream”（1904），and　his

historical　fantasies　f～）r　children，・Puckゲ1わo冶Hi〃（1906）　and　Rewzarthf　and　Fairies

（1910）．It　can　be　observed　that　Kipling　envisions　the　physical　training　of　boys　in

“The　Army　of　a　Dream”，　and　the　moral　training　in　two　Puck　books．　Unlike　Baden－

Powell　who　discourages　children　to　come　to　adulthood，　Kipling　seeks　the　way　to　lead

them　to　their　maturity．　Yet　his　attempt　entails　a　bitter　remorse　because　all　he　can

imagine　is　a　bleak　fUture　of　English　boys，　f6らas　he　believes，　they　are　destined　to　sac．

rifice　themsclves　for　the　bene丘t　of　their　community．
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The　Scouts　in　a　Dream

John　Springhall　argues　that　thc　main　goal　of　the　Boy　Scouts　is　to　establish“a　fbrm　of

moral　and　physical　training　to　prevent　national　decadence”（59）．Thc　Boy　Scouts　is

at　once　a　panacea　fbr　the　physical　and　moral　deterioration　of　the　English　race．　But　in

fact，　reading　of　the　Scoutingノらr　Bのis　reveals　that　what　Baden－Powell　really　means　by

his　famous　motto，“Be　Preparcd”，　remains　obscure；it　is　not　easy　to　discern　what　he

was　preparing　for．　Such　an　ambiguous　attitude　of　the　Chief　Scout　is　remarkable　in　a

chapter　titled“Patriotism　or　Duties　as　Citizens”，　where　Baden－Powell　insists　that　the

British　Empire　must　be　defとnded：“Every　boy　sh皿ld　prcpare　himsel£by　learning

how　to　shoot　and　to　drill，　to　take　his　share　in　defとnce　ofthe　Empire，　if　it　should　ever

bc　attacked”（277）．Here　it　secms　obvious　that　the　motto　of　the　movement　is　a　call

fbr　the　security　of　England　and　its　colonics．　Yet　thc　ensuing　sentence　in　Scoutingfor

Bのys　might　make　the　reader　confUscd：“If　our　enemies　saw　that　we　were　thus　pre－

pared　as　a　nation，　they　w皿ld　never　darc　to　attack，　and　peace　would　be　assured”

（277）．Badcn－Powell’s　boys　are　trained　not　f6r　an　actual　battle，　but　fbr　a　demonstra．

tion　against　the　other　coumries　which　plan　to　invadc　England．　This　inconsistency

scems　to　partly　stem　f｝om　Baden－Powell’s　e伍）rt　to　deny　an　accusation　that　his　move－

ment　was　based　on　militarism．　It　is　certain　that　therc　was　a　military　tendency　in出e

carliest　version　of　the　Boy　Scou〔schemes，　however，　Baden－Powell　was　at　great　pains

to　maintain　that　thc　purpose　of　his　youth　organisation　is　not　the　training　of　soldiers

or　thc　Tセrritorials．（2）

　　　Baden－Powell　insists〔hat　the　aim　of　the　Scout　movement　is　to　bring　up　his　boys

as“垂?≠モ?@scouts”・The　antonym　of“ 垂?≠モ?@scout”is　not　a“military　man”but　a“Ten－

derfbot”，　a　man　spoiled　by　the　over－civilised　society．　In　Scoutingfor　Bのげ，　Badcn－Pow－

ell　dcfines　peace　scouts　as“men　accustomed　to　live　on　their　own　resources，　taking

their　lives　in　their　hands，　brave　and　loyal　to　their　employers，　chivalrous　and　helpfUl

to　each　othcr，　unsel丘sh　and　reliable；MEN，　in　fact，　of　the　best　type”（300）．Peace

scouts　are　not　paci丘sts　or　spokesmen　f6r　anti－violence，　but　primitive　f｝ontiersmen，
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such　as　imperial　pioneers　and　h皿ters．　The　peace　scout　is，　as　it　were，　a　man　of　action

like　thc　hero　ofimperial　romance　written　by　H．R　Haggard　or　G．　A．　Hcnty．　The　hero

of　an　adventure　story　as　the　focus　of　the　Scout　movement　is　attractive　enough　to

apPeal　to　potential　young　scouts．“VU’ithout　the　frontier　myth　thc　movement，”as

Robert　H．　MacDonald　acutely　suggcsts，“might　have　appealed　to　adults　as　a　sensible

and　worthy　institution，　but　it　would　have　madc　little　impaαon　its　intended　recruits

or　their　scoutmasters”（26）．Undcr〔he　spell　of　the　hero　ofMa蝕ing，　boys　can　imag－

ine　themselves　as　backWoodsmen　and　enjoy　exciting　but　harmless　adventures．

　　　　If　scouting　is　a　kind　of　imaginative　game，　it　is　assumed　that　Baden－Powell’s

appraisal　of　the　spirit　of　the　mythi『frontiersman　is　tainted　with　emotional　immatu－

rity．　It　is　often　said　that　the　Scout　movement　and　its　fbunder　had　the　tendenCy　to

refUsc　to　enter　adulthood．　Tim　Jeal　points　out　that　f（）r　many　mcn，　including　Baden－

Powell，“the　Boy　Scouts　provided　a　blessed　illusion　of　rcclaiming　their　stolcn　chiid－

hood”（571）．Piers　Brendon　also　a伍rms　that　thc　youth　movement　was　fbunded　by

an　immature　man　who　surreptitiously　cnjoycd　youth｛もr　ever：“It　was　apPropriate

that　a　society　which　was　not　prepared　to　grow　up．　should　have　worshipped　a　hero

whose　motto　is‘Be　Prepared’［＿］，amotto　at　once　so　stirring　as　an　adolescent　chal－

1cnge　and　so　twaddling　as　an　adult　cxhortation”（204－205）．Baden－Powell　takes　his

boys　to　the　imagined丘ontier　whcre　they　can　take　refUge　f｝om　rcality．　Put　in　ano〔her

wa）％his　youth　organisation　cmbodies　the　wish－fUl丘lling　aspccts　of　imperial　romancc；

participants　do　not　recognize　that　y皿th　must　come　to　an　end．

　　　　What　is　signi丘cant　is　that　Baden－Powell　refuses　the　smooth　devclopmcnt　of

youth　which　characterises　the　temporality　of　nineteenth－century　Bi〃tlngsroman．

According　to　Franco　Moretti，　the　oblective　of　Bi〃iZngsroman　is　to　curb　the　dyna，

mism　of“凾盾浮狽?hwhich　must　grow　and　change｛brm　by　introducing　the　notion　of

“maturitダ’．　Though　thc　young　protagonist　of　the　classical　Bildungsroman　has　unlim．

ited　mobility　which　enables　him　to　indentify　himself　with　modern　capitalism，　he　is

always　encouraged　to　accept　the　limits　of　the　outer　world　in　the　end．　In　other　words，

the　insatiable　young　hero　is　made　to　compromise　and　recognise“happiness”of． 狽?

external　world　as　his　own．　Bildungsroinan“acts　likc　a　hinge　between　the　two　worlds：
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here　youth　is　alrcady　fUll，　and　mamrity　not　yet　draincd；the　young　hero　alrcady

‘modern’，　but　the　world　not　yet”（28）．While　Moretti　observes　that　the　trope　of

y皿th　signi丘es　capitalism　that　never　rcsts，　Jed　Esty　suggests　that　its　oPPosing　sym－

bolic　equivalcnce　which　can　stop　dcvelopmental　time　is　the　discourse　of　the　nation．

The　dynamic　tcnsion　between　youth　and　maturity　in　the　nineteenth－century　Bil－

dungsroman　plays　out　as　the　unlimited　temporality　of　capitalism　and　thc　bounded

tcmporality　of　the　nation．　At　the　beginning　of　the　twentieth　century，　however，　the

丘mction　of　the　gcnre　is　symptomatically　disruptcd　because　of　impcrialism；an

incrcasingly　global　modcl　of　imperialism“brings　the　bildungsroman　and　its　human－

ist　ideals　into　thc　zone　ofuneven　development，　breaking　the　Goethean　bond　between

biographical　and‘national－historic出imc”’（‘‘Virginia　Woolf㌔CoIony”76）．　Bil・－

dungsroman　at　thc　agc　of　imperialism，　therefbre，　incessantly　fails　to　bring　its　protago－

nist　a　happy　adulthood　and　consolidate　the　unstoppable　time　of　capitalism　with　the

bounded　time　of　na〔ion　state．　Consequcntly，　the　herocs　or　heroines　of　the　late　Bil－

dungsro〃2an　arc　perpetually　trapped　by　stunted　adolescence，　which　secms　abominable

state　to　the　ref（）rmist　like　Kipling．

　　　　Kipling丘rmly　believes　that　the　suprema（y　of　the　English　cannot　be　held　unlcss

the　youth　are　properly　led　to　maturity　through　the　military　and　moral　instruction．

Therefbrc，　we　can　assume　that　the　purpose　of　Kipling’s　struggle　to　bring　up　boys　is　to

restorc　the　temporality　of　thc　national　discourse　which　was　quickly　disappcaring

丘om　England　and　its　Empire　at　the山rn　of　the　century．　In　Kipling’s　texts，　becoming

adult　corresponds　to　becoming　a　trained　soldier　and　obtaining　the　English　identity．

The　aim　of“Thc　Army　of　a　Dream”is　to　establish　a　social　organisation　which　accom－

modatc　thc　grown－up，　and　that　of　two　Puck　books　are　to　discover／invent　thc　national

time　by　establishing　a丘rm　link　between　the　present　and　the　past．

　　　　It　is　also　remarkable　that，　in　the　historical　exploration　of　the　English　countryside

・b・erv・d　in　Wゐプ拘・k3・Hi〃・ndル砺泌励磁甑Kipling　tum・aw・Y　fr・m

imperial　settings　and　takes　up　investigation　of　a　history　of　rural　England．　His　return

to　England，　in　a　scnse，　anticipates　an“anthropological　turn”in　the　late　Modernism．

In　his　account　of　modernism　and　imperialism　in　the　1930s，　Esty　de丘nes　the　anthro一
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pological　turn　as“the　discursive　process　by　which　English　intellectuals　translated　the

end　of　empire　into　a　resurgent　concept　of　national　culture”（2）．The　English　mod－

ernists　like　TS．　Eliot　or　Virginia　Woolf，　according　to　Esty，　became　more　and　more

concemed　with　the　national　culture　in　order　to　seek　English　social　and　cultural

revival　at　the　time　of　British　decline．　VUhereas　the　late　modernists　envision　the　nation

becoming　minor，　Kipling　struggles　to　restore　the　British　hcgemony　over　her　vast

Empire　through　the　representation　of　Englishness．

c‘

she　Army　of　a　Dream”

At　the　end　of　1900，　when　the　British　Army　was　still　suffered　from　the　effects　of　war

with　the　Boer　guerrillas，　Kipling　was　engaged　in　writing　a　dra丘on　the　Army　refor－

mation　on　board　a　ship　bound　for　Cape　Town．　As　a　result　of　this　labouら‘‘The　Army

of　a　Dream”，　a　lengthy　story　which　explored　thc　idca　of　desirable　military　training，

came　out　in　l　904　and　collected　in　TraLO7cs　and　Discoveries．　The　story　was　re－published

as　a　pamphlet　in　l　905　in　an　attempt　to　influence　public　opinion　f‘）r　military　pre－

paredness．’lhis　propaganda　story　introduces　the　system　of　an　imagined　army　called

the　Imperial　Guard　Battalion　which　offers　every　able－bodied　man　a　f｝ee　military

training．　In　the　fictional　society　in　which“［m］en　don’t　like　to　be　chucked皿t　on

medical　certi丘cate　much”，　it　is　strcssed　that　every　English　boy　should　learn　to　drill

regardless　of　the　vocation　he　chooses　in　the　fUture（210）．The　carly　start　of　training

is　encouraged，　for　the　longer　the　boys　are　trained，　the丘tter　their　bodies　become：in

Kipling’s　scheme，　boys　are　to　learn　basic　drills　and　taαi（s　as　soon　as　they　become　six

years　old．　One　of　the　o伍cers　who　describe　their　innovative　training　method　to　the

narrator　of　the　story　insists　that　this　kind　of　conscription　is　to　be　accepted　as　a　natu－

ral　c・urse　t・pursue．

“My　dear　boy，　there’s　no　compulsion．　You’ve㍗to　be　drilled　when　you’re　a

child，　same　as　you’ve　got　to　learn　to　read；and　if　you　don’t　pretend　to　serve

in　some　corps　or　other　till　you’re　thirty－five　or　medically　chucked，　you　rank
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with　lunatics，　women，　and　minors．　That’s　fair

216－17）

enough”．（italics　original；

It　is　argued　that　mili〔ary　training　is　as　mandatory　and　fundamental丘）r　children　as

acquiring　litcraCy．　If　a　man　refUses　to　loin　the　Army　although　he　is　old　and　healthy

cnough　for　training，　he　will　be　condemned　as　uselcss，　like“lunatics，　women，　and

minors”．“Thc　Army　of　a　Dream”dreams　a　new　normality　ofanother　England，　where

every　boy　is　adequately　trained　to　be　a丘t　soldieL　Yet　Kipling　does　not　perceive　his

idea　of　new　army　as　an　enduring　onc．　The　elaborate　scheme　of　the　army　reformation

explained　by　the　narrator’s　f｝iends，　who　turn　out　to　be　the　soidiers　fell　in　the　Boar

War，　melts　away　when　the　narrator　is　awakened　from　his　slumber　in　thc　Club　smok－

ing－room　where　he　meets　one　of　them：“I　waked　brushing　aθy　f｝om　my　nose，　and

saw　the　Club　waiter　lay　out〔he　cvening　papers　on　thc　table”（241）．　It　could　be

argued　that　Kipling　has　to　bring　his　story　to　an　abrupt　close　because　it　is　impossible

丘）r　him　to　describe　how　the　boys　who　have　learned　to　drill　from　six　reach　adulthood．

Like　Baden－Powell’s　boys，　they　never　grow　up　in　the　un丘nished　dream　of　the　new

Army．　In　the　next　seαion，　I　shall　turn　to　Kipling’s　moral　lcsson　for　English　boys

located　in　the　particular　site，　rural　England，　where　the　English　identity　is　promised

to　every　subject．

Kipling’s　England

Kipling’s　fOcus　on　the　theme　of　England　is　partly　inHuenced　by　his　biographical

background．　In　1902，　immediately　after　the　end　of　the　Boer　WaらKipling　purchased

aJacobean　house　called“Bateman’s”in　the　village　of　Burwash，　Sussex．　Discovering

the　beauty　of　England，　according　to　Charles　Carrington，　Kipling　remarked　in　a　letter

to　C．E．　Norton　that　England“is　the　most　marvellous　of　all丘）reign　countries出at　I

have　evcr　been　in”（369）．　Kipling’s　celebration　of　the　Land　and　its　history　culmi－

nated　in　his　two　children’s　bookS，　P励ゲ1boお苗〃and　Re〃4㌦4η4砺頗．　With

the　guidance　of　a　spirit　of　the　Land　called　Puck，　Dan　and　Una，　thc　children　of　the
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prcsent　landowner，　are　introduced　scveral　narrators　who　tell　the　history　of　the　Land

which　the　children　are　going　to　inherit．　The　aim　of　this　section　is　to　connect　Kipling’

sinterest　in　the　English　countryside　with　his　prescription　fbr　national　decline　and　to

explore　how　he　develops　thc　notion　of　England　dominated　by　the　stable　linear　tem－

poraliry．

　　　　In　the　late　nineteenth　centur｝r）the　English　countryside　was“discovered”as　the

repository　of　the　English　morality．　In　that　period，　the　national　self－imagc　established

itself　in　thc　south　of　England　whose　naturc　was　idyllic，　traditional，　and　stable，　which

were　considered　to　be　the　best　qualities　of　the　English　people．］he　period　saw　a　rush

of　books，　pamphlets，　and　articles　which　concerned　thc　idealised　rural　England．　It　was

considered　that　genuine　Englishness　was　fbund　in　rural　England　wherc　one　could

excavatc　the　continu皿s　national　history，　which　was　supposed　to　constitute〔he　foun－

dation　of　the　nation＿state．

　　　　Phillip　Mallett　aptly　observcs　that　Kipling’s“role　as　spokesman　for　an　essential

Englishness　was　inevitably　cquivocal，　less　a　matter　of　celcbrating　his　roots　than　an

attempt　to　will　them　down　to　the　English　soil”（257）．As　TS．　Eliot，　who　is　also　a

stranger　trying　to　settle　down　in　the　heart　of　England，　points　out，　Kipling‘‘is　morc

concerned　with　the　problem　of　the　soundness　of　the　core　of　empire；this　core　is

somcthing　older，　morc　natural　and　more　permanent”（italics　original；27）．At　the

ccntre　of　the　Empire，　Kipling　discovers　the　Land　where　its　continuing　history　bol－

sters　the　creation　of　new　England　ruled　by　the　smooth　biographical　time　of　a　nation

state．

　　　　Ian　Baucom　explores　the　concept　of　an　idcntity－preserving　land　and　Englishness

created　by　it　in　his　discussion　of　relationship　between　the　fbrmation　of　the　English

identity　and　thc　Empire．　According　to　Baucom，　the　rolc　of　place　is　more　signi丘cant

than　that　of　race　in　determining　the　national　identit）た“Englishness”is　conceived　as

an　identity　automatically　given　by　the　contact　with　the　particularly　English　places：

“Engiish　space，［＿］，refbrms　the　identities　not　of　all　Britons　but　of　all　those，　what－

ever　their　ancestry　or　birth，　who　are　exposed　to　it”（18）．Anyone　can　establish　him－

self　as　an　English　citizen　by　virtue　of　contact　with　the　location　which　inHuences　the
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identities　of　subject　who　comes　under　its　spell　without　fail．　Englishness　is　secured　in

the　authentic　spaces　where　the　past　and　the　present　ofEngland　intersect．

　　　　It　is　obvious　that　Kipling　endorses　this　localist　view　of　thc　identification　of　Eng－

lish　subjects　and　establishcs　Sussex　as　the　location　where　any　strangcr　becomes　Eng－

lish　by　the　placc’s　bcne丘cial　inHuence．　The　sourcc　of　the　power　bestowed　on　such　a

place　is　a　memory　buried　in　the　ground　and　properly　evoked　by　the　rcvenant　of　peo－

ple　who　once　lived　in　thc　same　Land．　It　should　be　emphasised　that　in　Kipling’s　books

on　England　and　its　history　there　is　no　indigeno皿s　inhabitant　or　native　of　England．

That　is，　Kipling’s　Susscx　is丘rst　and　foremost〔hc　Land　ofimmigrants．　The　only　thing

that　preserves　and　guarantees　Englishness　is　the　place，　not　any　particular　racc　which

temporally　rules　iしThc　Land　impartially　accepts　any　fOrcigncr　or　foreign　presence

and　transforms　thcm　into　the　English．

　　　　Nevertheless，　the　desire〔o　establish　a　stable　English　identity　stems　from　the

awareness　that　such　an　identity　does　not　exist．　The　idcntity－reforming　magic　of　the

English　place，　which　is　haunted　by　disenchantment，　also　reveals　its　unreliability　and

fluidity．　On　thc　one　hand，　the　Land　offers　anyone　the　right　to　cal1　himsclf　English　by

aflirming　thc　continuity　be〔ween　thc　authentic　English　past　and　thc　less　stable　pres－

ent．　On　the　other　hand，　howeveらdiscovering　the　history　provokes　its　disruptivc

powcr　covered　under　thc　pastoral　landscape　ofSussex．

History，　Water，　and　Gold

If　an　enc皿nter　with　historical　figures　can　be　a　bene丘cial　experience　fbr　children，　it

secms　unnecessary　that　Puck　crases　the　memoワof　thc　encounter　f｝om　children’s

minds　every　time　they　meet　someone　from　the　past．　Puck　apologetically　cxplains　the

reason　why　the　erasure　of　their　memory　is　required：if　children　tell　anyone　what　they

saw　and　hcard　at　homc，　adults　will　send　fbr　the　doctor．　Yet　it　is　clear　that　Puck　erases

their　memory　because　thc　children　cannot　tolerate　the　cxccssive　impact　of　the　local

history．　Since　the　process　of　historical　inquiry　is　inseparable　f｝om　that　of　exposing

the　children　to　the　destructive　chaos　which　cannot　be　restrained，　they　have　to　be
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shielded　f｝om　the　roughness　of　the　history　oftheir　Land．

　　　　In　Kipling’s　text，　the　menacing　force　o仕istory　lurking　in　the　soil　of　Sussex　is

described　as　an　underground　fbrce　with　a　watery　charaαeL　In　Somethingげハヶ6グ

（1937），an　autobiographical　work，　Kipling　mcntions　that　he　happened　to丘nd　the

remnant　of　a　past　civilisation　in　his　newly　purchased　Land　when　he　was　digging　a

well　with　the　help・f　l・cal・farmers．

When　we　stopPed，　at　twenty一丘ve　fとet，　we　had　fbund　a　Jacobcan　tobacco－

pipc，　a　worn　Cromwellian　latten　spoon　and，　at　the　bottom　of　all，　the　bronzc

cheek　of　a　Roman　horse－bit．（50〃2ething　ofM7self138）

It　is　signi丘cant　that　the　moment　of　discovery　of　local　history　coincides　with　the　pro－

cess　of　digging　the　well．　Here　drawing　underground　water　is　identified　with　inquir－

ing　into　the　hidden　history　of　the　Land．　Similarly，　‘cWeland’s　Sword”，〔he丘rs〔story

of　Puckゲ」Pook3　Hill，　shows　that　the　children　invoke　Puck　f｝om　the　split　of　the

ground　which　they　tear．　When　conjured　by　the　children，　Puck　mentions　that　they

have“brokcn　the　Hills”（45）．Here　the　compulsion　to　go　inward　and　downward　is

obvious．　The　inquisition　into　thc　continuing　history　does　not　mean　an　anthropologi．

cal　excursion　ofthe　prcsent　landscape　and　the　local　culture　but　the　violent　disruption

of　the　surface，　searching　for　the　water　vein　of　thc　pasL　The　outcast　who　covets　the

English　identity　must　dig　deep　into　the　ground　as　if　he　is　looking　for　the　buricd　trea－

sure，　which　f（）rms　a丘gurc　of　groundwater．　It　is　the　ability　to　control　this　mutable

and　ruthless　watery　fbrce　that　Puck’s　stories　encouragc　children　to　attain　as　proof　of

maturlty・

　　　　The　serial　stories　of　the　fhendship　and　adventures　of　Richard　the　Norman　and

Hugh　the　Saxon　explicitly　depict　the　process　of　breaking也e　ground　and　conjuring

thc　magic　f6rce．　Arriving　in　England　at　the　time　of　Norman　Conquest，　Richard

becomes　the　lord　of　the　manor　which　used　to　belong　to　Hugh，　his　old　fhend　who

hands　over　the　Sword　given　by　Weland，　one　of　the　local　dcities．　The　birth　of　a　new

England　is　declared　when　Richard　marries　Hugh’s　sisteL　Yet　the　narrative　of　two
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young　men　cannot　be　stopped　by　the　plot　ofmarriage，　a　typical　happy　ending　which

Bildungsroman　prepares　f‘）r　the　young　hero．　In　the　third　story　of　Richard　and　Hugh，

cc
she　Knights　of　the　Jo）・ous　Venture”，　the　two　heroes　decide　to　leave　the　Land　in　pur－

suit　ofadventure　even　though　they　once　settled　down　in　the　Land，　which　is　supposcd

to　be　an　ideal　homcland　fbr　every　fbreigneL　What　is　more，　these　courageous　old　men

bring　in　a　great　deal　of　Gold　from　thc　nameless　coast　ofAfrica　as　a　reward　for丘ghレ

ing　with　a　horde　of　orang－utans∵lhe　Gold　taken“［o］ut　of　deep　Water”of　Dark

Continent　is　brought　to　Sussex　and　thrown“［i］nto　deep　Water”（、Puck　ofPeek’s、Hi〃

116）．That　is，　the　Gold　whose　image　cannot　be　separated　f｝om　the　turbulent　nature

of　capitalism／imperialism　is　re－introduced　to　the　Land　and　hidden　at　the　bottom　of

an　unused　well　ofPevensey　castle．

　　　　It　is　significant　that　thc　origin　of　the　Gold，　the　symbol　of　thc　invisible　power　of

the　Land　which　guarantees　the　English　identity，　is　not　neccssarily　traced　in　Sussex．

What　is　more，　there　is　no　clear　difference　between　the　therapeutic　power　of　England

and　the　chaotic　river　of　the　Gold．　The　strategy　of　a　eulogistic　evocation　of　English

history　may　implode　bccausc　the　very　history　Kipling　calls　up　is　not　the　invariable

English　spirit　but　the　ungovernable　Power　of　the　Gold　itscl£In　Kipling’s　England，

dlc　national　timc　which　enables　youth　to　pass　is　swallowed　up　by　the　imperial　time

which　is　naturally皿able　to　be　con丘ned．　It　is　highly　possible　that　Kipling　is　fUlly

aware　of　the　fact　that丘ctionality　of　the　genuine　English　idemity　and　thc　Land　which

promises　it；what　is　buried　in　thc　idyllic　countryside　is　too　destructive　a　force　for　the

young　listener　who　is　expected　to　reach　adulthood　properly．　Nevertheless，　Kipling

feels　obliged　to　insist　that　what　is　required　is　impossible　maturity：an　ability　to　con－

trol　the　uncontrollable．

“What　Else　Could　I　Have　Done～”

While　Puck　of・Pook3　Hill　endorses　the　significance　of　being　mature，　Rewardf　and

Fairies　is　marked　by　the　pain　of　maturity　imposed　on　the　boys　of　England．　The

delightfUI　amnesia　given　to　Dan　and　Una　is　not　allowed　to　those　who　give　up　their
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youth　and　dedicate　themselves　for　the　good　of　thcir　community．（3）Confronted　with

the　destructiveness　of　the　Land　and　the　impossibility　of　suppressing　it，　Kipling　can－

not　but　imagine　English　bo）rs　becoming　the　disciplined　youth　marching　to　their

doomed　fate．

　　　Asense　of　guilt　is　particularly　explicit　in“Gloriana”，　as　confとssed　by　Q］uecn　Eliz－

abeth．　She　allows　two　devoted　young　men　who　are　to　sail　to　Virginia　and　assault

Spanish　ships　to　use“ships　royal　f（〕r　their　sinfU1　thefts”（76）．Nevcrtheless，　because

of　the　alliance　between　England　and　Spain，　shc　has　to　fo　rs　ake　them　when　they　are

caught　by　the　spanish．　The　Queen　asks　the　children，　especially　Dan，　if　there　was

another　choice．

“D’凾盾普@think　they　did　right　to　go～”she［Elizabeth］asked．

“Idon’t　see　what　else　they　could　have　done”，　Dan　rcplied，　afセer　thinking　it

over．

“D’凾盾普@think　she　did　right　to　send‘em～”The　lady’s　voice　rosc　a　little．

“Welr’，　said　Dan，“I　don’t　see　what　elsc　she　could　have　done，　either－do

you～”（RewardS　and∫Fairies　83）

The　scruples　of　the　Queen　bear　a　cIose　resemblance　to　those　of　Kipling　who　pro－

moted　the　systematic　training　of　English　boys　as　soldiers　fbr　the　outbrcak　of　immi－

ncnt　war．　Dan，　as　one　of　the　English　boys　to　whom　the　fUture　of　England　is

entrusted，　consents　to　the　Queen　and　her　heartless　choicc　because　he　is　sure　that

there　is　nothing　else　to　do．　Like　the　two　Elizabethan　young　men　who　never　came

back，　it　is　highly　possible　that　hc　will　perish　in　some　way　or　o出er　when　he　grows　up．

　　　　In　his　book　on　the　Great　War，　Paul　Fussell　denounces　pre－war　literaturc　of“tra－

ditional　moral　action　delineated　in　traditional　moral　language”fbr　imbuing　the

youth　with　the　e〔hos　of　service，　of　patriotic　devotion　and　masculine　honours（23）．

Along　with　Hardy，　Haggard，　Tヒnnyson，　and　Henty，　Fussell　counts　Kipling　as　one　of

thc　contributors　of　the　old　rhetoric．　Yet　as　we　have　seen，　Kipling’s　lesson　fbr　English

boys　in　the丘rst　decade　oftwentieth　century　can　be　read　as　a　warning　against　coming
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of　age　as　an　obedient　member　of　the　nation　state．　A　premonition　of　the　tragedy　of

the　youth　trained　to　attain　adulthood　permeatcs　the　texts．

　　　　During　his　visit　to　France　to　inspect　the　Wcstern　Front　in　the　spring　of　l　g　l　5，

Baden－Powell’s　excitement　was　occasionally　interrupted　by　a　fとeling　of　depression．

iJUhen　he　saw　hundreds　of　splendid　male　bodies　fester　in　the　fields，　he　declared　in　his

diary　that“Somebody　ought　to　be　hanged　for　it”（Jeal　453）．He　had　no　idea〔hat　hc

might　be　accused　of　complicity　in　producing　the　circumstances　which　led　to　those

tragic　bodies．　On　the　other　hand，　Kipling，　who　regarded　himself　as　thc　father　of　the

English　soldiers　who　were　lost　in　the　devastating　war，　succinctly　expressed　his　despair

in　the　year　when　the　armistice　was　declared：

　　　　　　COMMON　FORM

　　If　any　question　why　we　died，

Tell　them，　because　our　fathers　lied．

（7乃e　Dejiinitive　E，』titio〃げ1～udyard」ζろρ左巧ζ3レ「erse　390）

Notes

（1）The　period　from　the　late　nineteenth　century　to　the　outbreak　of　the　First　World　War

　　　　wimcssed　the　sprcad　of　pervasive　paranoia　that　England　might　bc　invaded　by　a｛br－

　　　　eign　power，　which　yielded　a　Iarge　amount　of　fictional　account　of　fhture　war．　See　LE

　　　　CIarke，　Voices　i）ropheE夕ing　War：Futztre　Wars　1763－374993－130．

（2）Historians　who　study　the　Boy　Scouts　are　roughly　divided　into　two　groups：the　schol－

　　　　ars　who　call　Badcn－Powell　a　propagator　of　patriotic　militarism，　and　those　who　argue

　　　　that　he　was　a　promoter　of　peace．　Both　ofhistorians　secm　to　bc　obsessed　by　the　neces－

　　　　sity　to　reduce　thc　nature　of　the　complex　institution　into　a　single　label，　military　or　not．

　　　　Michael　Rosenthal，　for　example，　denounces　the　BoアScouts　as　a　kind　of　factory　which

　　　　“churn［s］out　admirably　obcdient　lads”（6）．Allen　Warren　postulates　that　thc　Boy

　　　　Scouts　contribute　to　the　cducation　of　the丘1turc　citizen　insisting　that　Baden－Powell
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　　　　emphasises　the　importance　of　“scouting　training　with　its　individual　bias，　its　emphasis

　　　　on　personal　character　development　and　the　moral　influcncc　of　the　small　group　or

　　　　patrol，［．．．］　and　its　vigorous　antipathy　to　drill－based　training　　（387）．　Their　argu－

　　　　ments　would　be　fUtile，　however，　as　long　as　they　overlook　what　Baden－Powcll　mcans

　　　　by　the　term“peace　scout”．

（3）　Although　every　child，　especially　every　bo）・｝has　to　prepare　fbr　a　turbulent　fUturc，　thcre

　　　　is　an　exceptional　charactcr　in　thc　Puck　stories．　A　son　of　Hobden　the　hedgcr，　the　Bce

　　　　Boy　is　free　from　the　agony　of　being　mature　because　of　the　contract　between　his　ances－

　　　　tor　and　Puck．　However，　the　Bee　Boy　pays　his　debt　by　being　mentally　retarded．
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